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Can reflective practice be taught?

Tom Russell*
Chesen's Ladpersioy, Canaeda

Prolessionul educators olice adeccale rellechve praciice, il s sy clewr Waz dwey orssel i and
provide sxplicht instrucser. Woarlding with illustraciny o i=viliw] soacker cdocanen, this peper
doseribes the aethior™s v celecanm-in-acion that reselood oo ws caplival steeteey bow belping new
rribzinionnls experienos the putenool meneiis ol reileclive practive deeoeb buae progeaos of profc:-
stonzl praparztion. The auchar conchades that redlective grociioe oo and shwould be vaagla, Ths
resills ad explizic ipsrucion seem Jor vwere prodective Uoan weeecly sdvocaang seflectlvs prastics
and ussuming thas individuals will wdemstond how relleetive practee dillors prolswodly fea auy
suerpidnye sense ol reflection.

'herz scems ta e more theooric abouac che value of reflecdve practice thun chere s
cecail ahoear liow professional cducators can help beginning professionss develop the
skills ot retlective precoce and acguice mitizl sxperiences. My cwn 1atersst i rellec
tive practice resides in the contexe of pre-zorvice and in-service teacher educugon, My
CXpeoricness in pre-servics teacher education began in 1977 and thas precelsd the
arrieel of Schén's {1983 explicit neming of "the reflectve precdoones’ as wogoul fos
aducation in the profossions. [nitial teecher aducation alreads had a stmone comrnit
ment oo having srudents keep journals of their pracocumn expediences n professional
setfings, and [ cen recall stadenc complaines chat virtually every persen ceaching themn
scomed oo require 3 scparate jouraal. Thus [ wes oot at el surpdsed when reflectes
practice atrracced a grear deal of attention i3 che maid-1980: and then seemed toe fads
ewray when chere weas litde evidence chat retlective practics preparcd berter oew
pectessinnals,

floee than 20 years later, there iz a journzl nanted MNelferdze praotics that confirms
that mary professional educacors concinue o pursue reflectve pracbce ag an impoc-
tant clenent of profssional preparation. There is also healchy and inportant debate
anone veflzetiong writers such as Fendler £2003) evighe challenge the approach ofteced
in this paper. As maoy ceacher cducarion missicn sratcmaents actes initizl ceacher
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ecducuiivn venlioees L expouse g ioportmee el eflecrive practice. Yer year after
veur Lhose whorn T eeach repont tl many of el wnchers urge them o engage in
reflecdve precice but no une sither helps them develep specilic skille ee provides a
personel mods of reflecdwe poocdos, Oibiers heve wlso made amilee cheervations:
Wt ullen wsled ooz gtoderits woocelect on Geld cepecencss @iduone ever dizcusaing
the g eatities ol woead Tellestioog ulloo widh dseppeinioe seselis, Sncdeoam do wocausnsts-
fcally Goww wilial we coias by selleetons el they assuowe welconien is ao leoospssrive
witer-the-Legl dosoriplion ol weachiogg, Koo Zoe, owcanc Lo toaks eaciioe sl leazning
understandeble wnd wpeo, kas desell been an ioveisible poocss Lo ey of our pue-gesyics
teachkens. (Wand 8 MeCalber, 2004, p. 2353
[ recene vears [ hase actemnpred to explocs this saue personally, with encouraong
results. Larmie bere thet the question “Can cetlectve practios be taught?’ deserves the
cxplicit atftention of professional educators. My dllusoations sre dewwn oom my
persnmal practics in inical ceacher education, in che adition of self-stacy (Bulleueh
& Pinegar, 2001; Lenghran o0 o, 20047,

What is reflective practice?

The almence of any clear agrecment alynuat whar ceflecoive practice is and hoswe e
recagnize ic helps us endersrand why it iz oot clear howr to peach iz Beverzl resesrch
prveecrs Do the 10 wears Ballensring publicatinn of 1% reflecnize dracuimoner iy L9835
helped me to develop a personal understanding of wihat mizht be oew and sipnifcant
in 3chin’s wark (Fussell & Munby, 1991; Munby & Russell, 19943, Schin distin
guizhed berween reflecdon-mi-acdon Owhicl seems to closely cesemiale our svenrday
cotcepe of reflection as thinking back throupgh recent evenss] and reflsctivo &oactien
Uhree elements of Schin's (19830 scceunt of refecdon-tn-sotien alimeted sy alien
tion: (1} a puzaling or surprising event dunng tesching mipht stmulate “relmunng’
recopmzzing 4 new way of peroeiving or thinking abont the prolessional siluarion of
pracdoe; (2 the oew perpective might stmuinte w oovel coumse of actiaog ared 03]
actuully currying ouc the novel course of acton mizht provids evidanss e deciding
if the new pemepective uod assecated nes aebans desecved o be ingluded in fumaes
prodessionsl practice: In this puper, T organize the presenrarion of iny arguocot o
dlusirate these theee steps ol my vem rellectve pracnice gz T explored the questinn,
Coan rellective prasive be ruaghi?®

Releciing-in=-nciion on the teaching of reflective practice
£ pussling evens

Tea 200, several incdiidesls in cuar initial icacher cducation prooram spoke openly
abour vefleerion as “Nwfy, particularls when cher compared ic to the werk thev hac
Boen assigned iy the final years of cheir underaraduate studies. Yirtually anything they
wirntz seemed oo count as “reflection” and they repocted thar stodes cieoulated of wndi-
viduzls who invented cxporicnoes simply in order o complets an sssipnment suickly
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This hardly sccms 8 prodacove inmoducdon to the nature of professiona] leatning,
pardeularly when protessionsl educators chermselves attribute bigt value to cellectian,
[ resolved mooorrto anderstand the issue mors completely 2nd sctempt seme changes
ooy caen pracrices intended oo faster retlective practice.

E:!_."r'.-;r:l.:;'_l.:__a- g lprtonds v el s of notioA

In 2001, cne srudent seemed to pay parboelur eotenbon te my tesching, He had mere
tinze than odicrs because be did not intend o becorae & teacher he was complecing
our pre-scrvics progrem while walting oo start a maining program o anocher Geld, He
was the ongs porson thac vesr who scoepted my invitaton to send electromcally o
vookly pracricum report dasing the 10-week practcum i the first helt of the progran,
1 reaponded cach weck with comments, wsuelly wichin 24 hours. Ac che end of the
program, his advice oo me and oy colleagucs could be summed up a8 “Lalk Sr less
abour reflecrion and becoming a critically reflzctive pracritinner’. Insteed, reack pesple
Reoey e reflecy, Thismzh the assignments oiven, and then cnnchade che vear by dermon-
straring how the assignmenss had developed skills of *reflecdre practice’. This imdi
wricdlual offercd the follosring commencs on our scructured discussion of his practiounn,

W mitzne et 2ot of e aooew ablowesd ote o pedlecr back onwdzn kad poas oa aver the pree
o ek wns Sopeod e U Docnalize pow thewshis and opieious ased on oy separisnce:
T Lleab ool Secesns jrat kooping & tocats] picoizs).

Lar disazssion in the stary ended wp being more wererc] inomehore os pposed o deladled,
[szues nr svents T mennenas rended o be rammed ino e hraeder subjece Je,, debreels aud
straregy rips tumed inbe wutching for why expedence:d teachess doowhon Qey o v wbat
they dod. Tn this sende, the inbencction teaded to he mozs o depth than comversaaee sl
rther renchear canadicatas, ns vee tended to wans = el pnecdotes v 2ach other med wat
limired in cur ghilities o menoc cech ather, "Uhe daity grind wws oot amnd ceoonire aoaodg
rhetencher candidates, hus tha shory ebeen pulled the disoassian eards moese frwillul lopia.

The buselvs of d stowy wore busdecss des wr the way nowhoeh cur dislague ook place.
I weroe o sz capezicoees of Gee past weck and you peodaply seepended, Tn seading the
zophy, [ woold olocs: spond jusra sherr dme dipearing what was being aaid and quizkhy Fall
aack inbd O woald of peacrees: weachunp, 20l bus B eetuop witsn was exid

Tha e benefits of the stamy camme when [ owens back [0 Oueen's] o Juncaey wod
spmmenne] on svernsthing hoth v and Darmre. [z n=le ro reilact boclzon che pracooun
ar A winle and was nor umnd

=r nny real fime resrrcrions.
[on mevasitiogg coyp Uuswpbes Dowas able oo tabe o wsae ebocove ook ot oy thevphos and

worn et send. ."!n.'llJ.l.-l.J_."ll..[ weardd 2ot b absde o pus *:l.u.;,l_.'l.ﬁLi.q_".lj il pracses, [ waa i a
bctoer positioan o vvadule Gee setcetlad oipact ol voor seegestoi: with te expesicnog
hied gzined s the prchoom.

Cpersll, dhis aeas anocxergise inoretlection, Each weer, Tomild weire ahout the main events
of 2w provions weck and theit imgacr, T aeld than Dnlfcic for 2 chor fims) tesdsit che
previola weck when [recepred pour vesponse. Tinalh, T was nble o devore my Rall
srrepvdan o whac had happened when reviewing srd sommensing an the ensre dizlaguoe.
By poiage back to che soore L my experieness wers kbept fesh Inomy memines,
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T eum soy thae [ Rave speenl mare wme chimkine ahoue whal bagpered cucoe ey v than
I wrald hove hnd T nes enmged in fhis dinlsgoe. (Anenymnoos condaale, pomonal
cormmnicarion, A8 Angust 20027

These spcoursming comments sugpested = poresntivlly wsiowble conlmbuion
profezsional development. They slse provided belpbal insizhts inwe how the elec
tronic “dizcussion' compared to discussions wath ocher:, I resolved e exten] dos
approach o tezching and supporting ceticction to my weork wich an entire clase of
teacher cendidanes,

Heodosfnr the A perspestie T actim)

The 2003 2002 progcam veur provided my Ost opporiunily 1o explore & explicit
approsch o eaching relecuon. Tor many weuns T had psked teacher candidares mo
wrzbe e “story of thedr vear learming wo tepch’ o installimens ar several prints theough
the prograom: I provided litde sicvctuze, and the resolts were exteemely varied.

T mve the revizel wppranch appropriale structure, T prepored o word-procesging
fle contuinming Gee whles, cne @ be completed o esch of five poinrs rhecugh the
progzaem; (10 eiter Teour weeks of clisses prior w0 the first pracricum; (23 afoer five
wieels of teachiog (30 alier 1O weels of teaching (0 after seven man: wecks of cduca-
i alasses; angd 090 ac the conclusion of the progream. BEach rahle has chece colunmns—
the fissr weith questions intended o fearcs rhinking ahoes profesgionzl learning the
sacarnd For vesposses, and the thied for e subhzegquent comments, The teble format
s advanragenus heczuse cack: coll cxpands 28 onc ovpes, pormiting respodes of any
lemgth. Crecsciong are prscd abour particular fzatares of the recently completed phase
of the program and abour roader maucs relzeed to development ss & professional,
1l folloseing examoples are indicagve:

# What do you soo a8 vour majer strenoths 55 8 oew teacherr

& "What challenges de you see in lewming from sxperience?

# Summarize your maEjor insighes inte the nature and challenges of teaching during
the practicum.

# In what delberute wars will veu oy e chemge your esachizge sivle in the final
practoum?

# In what spectlic wavs could we improve e cootmbaion of heory (o pracrice?

8 T whal extent hos this wesignmment helped vow medersiand vour cardy deselopment
us b beacher?

Asvesg e fopant o e aenend it

Fesponses exceeded oy sxpectations. L began che vese by speaking of relection s
‘the B-word,” not o be mendoned inour clusses despite its osguent mention in ofler
classes. [ wanted experience, not my talking, to inteeclues the process, Only affer my
sticdents recerved my comments on their Orsl responses could (hey begin ra ger @
sense chat chey were netually enguziog 1o rellecove praciice rather fhan being Tald
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saoul ik The exchangrs of Dles Ove times vver the dummition the prognom prinred help-
[ul i cesatingg a persenul celativnship wath esch idvaduel 2oa cless of 20, Toous tinal
cluse meetdns, [drew explicit inks o meflecton snd people did seem o see that they
had expenenced simmificant muidence m bew oo reflect. My coume evalualions were
the mosc posigye of my career, aod one facter seemed o be thiy smuctuced appoosch
to & pereonal dislepue that created @ writoen record of sipnificant experiences wol
reframed perspecoies over the dursdon of our pre-ssrvice program.

Mooarin my second yoar wich the new appeoach, one membaer of mw phyveics method
clazs seat the follewing comment with che chivd of five installments of the assipnment
freterred oo ag “Rooee™):

Amary is Bv o rhe hest wisignment af my KDL 1 ook bock n parss 1 ood 2 end o
nmnred ar what T wrare. Tr 2=ty an sxeslient 2card af this wdventure. [Aasavmows
candidane, persomnl commanizarian, 2 Janeare 200%]

Tatrignedd, T reguesnzd darilz and ecerved the fellowing elalwratian:

SL-::-:_-.' 15 i, 3 coonenication betacen yow gmed o, b Wiz A orue-1wsy cEaar,
I vbles aoo wo Locws oy Sreeugbins and dozoever whial s actually tbidag sod feeliog,
T woluroe ol woerids 5 azol Wi eea, bad Dapod o greal dead of teoe weitce iz

Tining Sty = maalicy rime. T'moinecsring 2 vear oF my Tife ond a Inr af money on this
vennies, Wasn T da Stony, T'm leacaing ir's Sme well spenr, Iz all ahour me. T aman’ find
answrers in any hank ar joarmzl; ic a1l cames from aichin, and rhere aee e BIGITT arswems.

L Bz o e actodly eeaclog, Odobiog aboul asd ceaciews o ooy apuics. T ocally look
Larward wr mewdingg wier Soizneois,

7 ar seonliene rezord af my BEA. T sireply wom’s heare 2ror arhies: jmzmals just dem's woerl:
for miee JAnanymous aandidnme, persanal commumication, § Tnnoary 2000

This i only one individaal®s perspective, yet the messare thet chis prcbcuine setof
geslrnments i fosterng reflection in thess wavs indicsees o pood match betwesn (he
reported valuss snd the enss § belicve ure impoctant in the developmment of eachers’
protessionsl knowledee (Munby er 2l , 20010,

Can refleetive practice be taught?

My inrerest in discussing praciicer: experiences with those T rach led me o develop
a suitable strociorg and process ar o mee when T was also piocoprad m think mers
carelully nbueatl the pup Detwesn the goel of developing ceitically reflective pracTinie-
pers o the lack of expheit stmegies ol suppoit for ceaching that geal, T continue
10 explore the allects of o oew practice that was stmuolared by o pew way of Hsrzning
tu future tepchers, T ouw believe tit prulfessionn edvcatons muy hivve underestinmed
the complesity of Schin’s J1923) contmibution e hew we think skt the ouraee of
professionel learming, Fosteripog rellectve prictice regquires e coore than 1elling
people te reflect und then sunply hoping for the Sest. T now belizve that refllecive
practice cun wod should be ogehit explicidy, direcdy, thouetifolly and patendy—
wsing peronal refecton-in-gction o ioterpret amd mprove wne’s tmachiog of
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reflecrive peacnce 1o ofhess. Fuethar reseacch G sorategics for teaching meflecoive
proacrice should prove valualle for professicoa] educgons.,
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