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Can reflective practice be taught?

Tom Russell®
Dueer™s Uindersios, Carads

Uopbaisiornl educators alten advocace sellective pracize; it & Less clear Sl Seoy osedel 0oand
provvscte evplicic insrmction. Workzing wit illustmziems Bom imical teacher sducebog, el papet
descrine: rhe aurhor®s awn retlection-tn-action that resaloed in an explicil sioalegy Tor Lctpine e
prafessionzls experier.ce the pozentiul henedits of redlective prectios thoough theiz progzaoe of peeldcs-
sinnol preparacion, The aurthor concludes chat rebeceive pructive con and should be caoeha, The
resulbs of sxplicit instruction sesm B oo predective han snesely odvocating welleclive practics
anel zssuarming That indieiduzols wall cndesond hose redleccive prectios Sidem prolowodly Bom o
eresmpday sense of reflecrian.

There seerms o fie more thetoric about the wzlue of reflective precdee than chere &
detail alynuar howr professional cducarors can belp beginning professionals develop the
skills of reflecrive practice and aoquire initizl cxperiences. My own intecsst 10 seflec
thve precrice resides i the context of pre-zoivios and in-servics teacker educegon. My
xporicace: in pre-porvice teacher sducation began in 1977 and chus precedsd he
arrival of Schdn®s (1953) cxplicit naming of "the reflocove practitioner’ as & poal for
cducarici in The professions. Initial teacher cducation elecady had a soonp commmit-
rrene T having studene keep journals of their practicum expericnces in professiomna)
settings, and I can recall smudent contplaints that virtuzlly every person ceaching them
secmed o require 2 scparate journal, Thus [ was not at all surprized when reflecte
pracoice artractod 2 great deal of actondon in che mid-19508 and thern seemed to fads
away when thers was lictle ovidence chat refiecdve prachce prepared becter oew
prcfzegicnals,

Moare than 20 weacs larer, there is a fournal named Kefecnse praeiior thar confioms
e niany professional educarcrs conrinos to pursws reflective pracrice as an impoc-
rant clanent of professicnal prepararion. There ig alzo healthy and impoctant debate
alyeur veflecrion; wrirces such as Fendlar 2003 might challzngz che approach oftered
ire rhis paper, As many teacher educatian mission starcienes atrest, initizl ceacher
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cducation continues @ cipouss the inportsice of reflective prectee. Yet venr after
vear those whom 1 teach report thar maoy of their oeachers uroe them oo snrape o
eflective practics buc ne ene cicher halps chem develop spocific skills or provides &
prmanal kel af relecrive pracrice. O7hars hase also made similar olseryations:

W havs ofer asked cur sidenes 73 teflect or field sxpetiences without ever discosing
he qualities of good vof rofion, afen wirthk disappainting resnlrs. Smiderts domot auromat-
irally knswo whar wa mcan by refiacrion; nfren rhey nssume ceflection is un inmrospeesve
sftei-tha-fact deacriprion of resching. Reflezriaon, mesrr 7o maks reaching and lezmning
argerstangables and open, bas izelf eon an imdshle pracess mo many of our pre sernze
meachers, (Ward & dMeoCorrer, 2004, o, 2553

In recent vewrs T have alempied w0 explore s iszue pecsonally, wich coceuraging
results, Dacgue here that the guestion "Can rellective pracrice be taught?” deserves the
explicit aitsntivn el prolessioma] sdocaters, My iMusreations are drawn fron oy
peosonsl prociee moimmitial teecher sducation, i the tradivioe of self-sndy (Rullough
& Pinmegur, 204015 Loughoen of of,, 20047,

What is reflective proctice?

The absence of any clear agrsement about whae reflective practics s und bow we
recognize it helps vy noderstund why i not clear how o teach i Several msenrch
projects inoche 10 wesrs fellowing publiceton of The refecioe frocsioner in 19583
belped me o develup v pemonal undecstamsling ol what might be new and significant
i Schin's work (Fuesel]l & Mook, 1991 Monby & Roessell, 1994, Schdn disria-
puizhied between relecdon omuciion fwhich seems o clesely reseinle our cveryday
consepl ol rellestien gy thinldog baclk throogh recenr evants) and reficerion-in-zerion,
Thrse elemeants of Schin®™s (19587] accounr of refl carinn-in-acrion aroracted my atoeo-
Gor: (10 g puezling aF sorpiasiog 2vonr dueing reaching mighrt stintulae ‘reframing,
recognizing & new way of porcziving o thinking abweat the profossional sithation of
pracrice; (21 the new porspective might stimulate a oovel couarse of action; and (3
actually catrving nut the nowel course of acTion might provide evidence for deciding
it The ew porspectine and azsociaced new actions deserved to be includsd o futuce
professional praceice. Lo chis paper, 1 organize cthe presencation of my gcpument to
illastrars these chroe soeps of my own reflective prectice as L explored che gqusston,
"Clan retlecose pracdoe be raught?”

Heflecting-in-action on the teaching of reflective practice
A pemeling voos

[n 2000, seversl mdividuals 1o our mtal eocher sdocsbon progmam spake opely
about reflection a: “dufl, particulucly when they cormpared i to the work e bl
been wssipned 1o the ool years of heir undergraduate stociss. WVirruallanyrhing rhey
wrote seemed to count bs teflection’ and they reported that stories circulaned of indi-
viduals whe mvented experiences siioply i onder 1o complaie an assignmenr quizkly.
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This hardly seems o productive minsdoctien W the natore of professional leaming,
partiznlacly when prolesssicnal educktors hemselves uocibue high valee mo retlecdon.
I resalvsd to toy to uniderstand the sue mome completely unsd atingst sointe changes
Lo my own practices intended to foster reflective practce.

Hefrawming oo denalop g nove! caurse of coivon

Tr 2001, one sudent seemed o pay parficular atrention oo my eaching. He head more
e than wthers beciwse he dul ool intend @ become a teacher; he was completng
LT Pre-service Progmnm while walling e siecl & raining poogsam in anorher ticld. He
wis the one pemon thal vear wha aocepied my oviwtion o seodd 2lectranically a
wieekly practicum report during che 10-week practioum 1o the Gest Ll 0ol ghe program.
I cesponded each wesk with commenis, usually within 24 houes, AL the end of the
prowTaet, s advice teome amed my colleazuss ceuld be sucmmed up s "Talk far loss
uboue retlection snd secoming 4 cobeally reflectve practitiones’, Tnstend, swcl peapl
how o reflesr. thooweh che asstmuments siven, snd hen cenelusds the veur by domon-
strating bow the sssimments hod develepsd skills of eflsclive proctice’. This indi-
vidual nffered the following comments on onr structired discnssion of his practicim,

WWriting iy side of rhe story zllowed me w0 reflect back an whor hned gone on over Lhe pocv-
i vk and forced s oo farrealize e rhoughts and opinians hased oo my expemicnees
e rhat peinr [wersus just Reepding o maneol piotare,

Olur disuuasaaie: oo e st sided up belag ooode seoacral inocacuzs a3 oppossd o darpiled.
Lsspes o ewents [ iuentoned tewded oo be tueeed oie g broader subject Oz, debricfs and
gleatogy Ups tazced fooo warebing fo: wdey spoticneed reachers do wha they do ws. whas
thew dul. L s genss, the nveracton weeded o be moce in=dopih hen convergacor. airh
aibier peacher candadancs, as we wenand oo s o el aoccdete: wo cach other and were
lizotaced tze oare abdites w0 menror cach ocbee, Thee dadls priced was Soonc aod ceatre among
Aot iy wandicdates, b Do steay e pulled dee dicuasion 2owasds o fromh:] ropics,

The hencfirs of rhe stoeny wers bindered due ra the oy in which oor dizlogee ok placs
[ wrote np my experences of the pasc wesk ard v promprly respondec. 1n ceadiog e
repr, Twrauld ofren spensd fust n sharr rime digesting what aas heing szid and guickly Gl
hncx ineo rhe warld of practice renching, nll e forgerring whns wos snid.

Ui e beeells of the swoey Gaone wiven D oweast back [re Qlacou®] o Janemy smd
coznpzrlied oo cverybiee both vouw s I wrote, Twas 2ble v veecz back onche pracrizom
ws = owlele wod was el uder aoy oo oo seslocaos:.

T vovisizing mz rthanghkrs T wraz ahle rootzke 0 macs ohjesrive loa'c ar my thewehos wmd
diszned ov szinforcs them e T werr, T was plso abls o spend more cme sxamining whal
von1 bad aaid, Alzhoogh T emuld nar be nhle ro e seppsstions inm pracries, o ina
Derer pozition o cvnlvane che poreaint impoce of w007 sngaestinng with the expesicnoe 1
Fad palped cver the practizom,

Lrverulls this wiss on enencise i nelleelion. Beeh week, L woud swrbe aboul e guail $90RTs
ut the previows weck and theis imopact, Dowaeudd then (albeit i o shod 2w sowiein the
previaus wek when 1 oceceived your mesponse, Fioolly, ©owos able w dewaus ooy Dl
wivertin ta what hed heppened when resdesdng and commeestizg e the cotre dizdog e,
Ry gevingr bacl ro tha shivry ... My experiences were epr deeshoin e moeonecy.
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[ zun say that [ Aeve snert more iime rhinking ahour whoe hupgened durcne ooy vear Lt
[ would hnvs kod T aor engnged in thie dinlegoe. (Anenymmoe condidate, pemional
oA RicETion, 28 Angust 2002

‘Thess epcouragme comments sugpested & potentislly velusble contmbution to
professional developmoeat. Lhey slao provided kelpful insights inte Zow che elec
tronic “discussion” compared to discussions with others. 1 resobred to extend chis
approzch oo reaching and supporting reficction to my work with an eatire class of
tcacher candidates.

Heepdoiiagg Die sy hesspeciion f deiim)

The 2003 2004 program veas provided my Cost opporiunily 1o espiore @ axplicin
approdch to tenching reflecton, For maay vears T bl asked wucher corulislines ro
wrile the “story of thedr veur learming to weach’ nmstallments sl severn] points thagugs
the propram; [ provided lde structore, wod die resuliz were exireinely saned.

T pive the revized approach sppropnate structure, I peepured g worl-processing
Ole contaiming Gve tables. vns o be completed gt snch ol fee poing theeagh che
progeee: DL aller foor weeks ol clisses prier o the Grst peacricows; (2 afree fise
wesks of teuching (30 aller 10 weeks al teschung; (45 alier sever iore weeks of aduca-
piar clagses; aod 090 ol the conclosian of the prograom. Bachrable bag rheee columns—
rhe fieer with questons imended o fosree thinkiog sbour peofessional lezroing, che
secoind for responses, and the hicd for my subseguenr camments. The table format
im advanrageras boecause cach cell cxpands as one tpes, permicting responses of aoy
lzngreh. Chuestions are posed alout particular feamres of the rocently completed phase
of fhe program and about hroader issacs celared oo development =5 & professional
The tellowing excoples sre indicative:

& “What do vou soc a5 vour negjor strenpgths as & new teacher?

# “What challeozes do vou see in leamming from expenience?

& SUnmanze ¥Your major insizhts into the nanwe snd chsilenges of teuching: duarcle
the pracooam.

e In whut delibsrate wave wAll vou v 0 change your eachiog stvle o the fnoal
practicumy

o In whatspeafic wevs could we smpeovs the contribution of theory o peactice?

e Taowhut exeent has Gue essipnment belped veu wndecstan:d vour eeely develepmaent
sz 4 tescherr

Avseenrror Hee cogpene ol e v ninroe

Fespenses exceeded my expectadons. | began the year by speaking of meiecaon s
“the B-word,” not to be menticned 1o our classes despics ik Teguent menlsn i olher
clazzes, I wanted syperence, oot my telkice, o nmoduce the process. Only aller my
studencs recsived my commens cn ther firet respenses could they besin 1o et o
sense thue they wers wolually eopanng o cefllsctve proctice muther than being rald
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vbeut it The exchange of filss five dmes over the dursdon the program proved help-
ful in creating a personal relatonzhip with such imdiadual g cluss of 30, Tn gur final
cless meetng, | drew sxplicic links to reflection end people did seem o see that they
had zxpericneced significant suidance in how to reflece. My course evaluations were
the mosr positive of my carcer, and one facor scemed to be this structured uppreach
to a porsoal dialogue thar created a written record of sipnifcant sxperisnces ansl
retramed perspectives ower The duration of our pre-sarvice programs.

nw o my secend voar with The now approach, one mcmber of my physics methiod
clazs e The Bllawing comment with the third of fise installmone of the assienment
Creforred o as “StoeyT):

Smory iz by far the best assimment ot my T8 § lankz hack on parrs §oend 2 und 'm
arvAzed ar what Towraes, Tt is tly snoexcellenr rzcard of this advenmurs, CAnonymuus
candidane, porsanal commurnication, 2 Januscy 2005]

Towrizussd, T regussied derails amd received the fllowing elabararion:

Storyis & dinlogue, o communication hetween yog and me, rder Daan @ opc=-deay SEEar,
Li enchles me b Ficws me thougbls and docover wiesl Lo actcally Wicdsog aod EBeling,
The valume ob words is o Lkal great, bt §spend wogreal deed of Loae weitiog I

Troing Stary = qualicy Tz, T mvegring s weae of oy life and 8 Jor of money onchis
v, Wil oo Stene, o leaming iv'a ome wall spenn, Tez ol alour me, Taen’t Bnd
amswers in 2oy hookar jeeraly ic ll comes fzm idiin, and rhers arens RIGGEET naswem.
L ke pow are actoally readiog, fonkaog sboul and reseliogg booozy aspucs. D oeally ook
Formward to Teeding vour commmens.

Ifs an ceallone vezord of e B, BE, Teimply wan’t haee arer achies: Soaomals past dom'oanard:

Bz e, [hcwensme va candidare, persans] sommunicstion, 5 Tannary 20050
This i= aoly oue individasl’s perspective, et the message that chis purbculer sel ol
assignments is fostering reflection in chess wayrs indicaces 2 good match betwesn the
reported velucs end the onss [ believe are imporcant o the development of tenchers’
protersional kewrledge (Aduanbor er af, 20010,

LCan reflective practiee be tanght?

My dnterest n disvussiog pracicurn sspetiences wilh those Teach led me g develop
w suituble structure and process wloa vme when T s also prosmprad o rhink more
cecelally about the gap between the goul of deweloping coucally rellective practirio-
ners ancd the lack of exphicit stoatenes vl suppert for cepchung (bt peal, T oontinee
e explore the effects of g new proctios thel wes stomadateld by o new way of Hamzning
e fumare teschers, 1 now belisve that professional sducator: muy bave urndecsstimarod
the complexity of Schin’s (193 contobutivn o how we think about the oature of
prafessional lesrning. Festening reflectve practice ceguires [ur more than relling
people oo reflect snd then siunply hopmg fur the best, T oow believe that rellecive
practice can and should be caught - sxplicicdy, dirsctly, chouphefully and padenily—
usnpg personal reflection-m-gction oo ioterpret snd dmpoove ens’s teaching of
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teflective procies o ethers, Further ressarch en stoateies [or waching refleciive
praciioe should prove valunble for professiona] educeiors.
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